
                        Schoolwide Positive Behavior Plan                   

                                     Baltimore County Public Schools 

                          

Date Completed:  8/3/2021      School Year 2021-2022 

School:  Oliver Beach Elementary School 
 

 

Section 1:  Initial Steps 
 

School Climate Team 
Identify members of a School Climate Team (consider a representative selection of members).  

The team meets initially to examine equity concerns and data and to develop the Schoolwide 

Positive Behavior Plan.  The team should then meet monthly (minimum quarterly) to assess 

the effectiveness of the SWPBP on an ongoing basis. 
Instructional Leadership Team (meets monthly):  Lynne Palmer, principal; Randy Quinn, 

assistant principal, Sheryl Stewart, school counselor; Amberly Bentzley, special educator; 

Lauren Pellegrini, special area teacher; Diane Acosta, reading specialist; Shannon Helm, 

classroom teacher; Brianna Jernigan, classroom teacher; Tracy Tegeler, classroom teacher; 

DeChantal Colegrove, classroom teacher 

 

School Climate Team (meets monthly):  Lynne Palmer, principal; Randy Quinn, assistant 

principal, Sheryl Stewart, school counselor; Donna Lewis, school psychologist; Eva 

Merryman, school nurse; Cathy Russell, special educator; Kimberly Myers, special area 

teacher; Ashley Eshelman, classroom teacher; other, classroom teacher; Stephanie Hall, 

classroom teacher; Trena Kregel, classroom teacher; parent(s) from community  

 

Attendance Committee (meets monthly):  Lynne Palmer, principal; Randy Quinn, assistant 

principal; Sheryl Stewart, school counselor; Eva Merryman, school nurse; Charles Christian, 

pupil personnel worker 

 

Behavior Threat Assessment Team (meets quarterly – more if necessary): Randy Quinn, 

assistant principal; Sheryl Stewart, school counselor; Eva Merryman, school nurse; Donna 

Lewis, school psychologist 

 

Equity Lens 

Through an equity lens, identify what the data indicate about the social-emotional needs of 

students and the support provided by staff members relative to disproportionality between 

student groups, especially for African Americans or students receiving special education.  Also 

consider the school’s population with regard to ELL, Latinx, and/or other student groups.  

(Information may be from School Data Story) 

CLIMATE  
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Enrollment  

At our school, the Kindergarten through Grade 5, (2019-2020 school year) September 

30th enrollment indicates that we have 185 students and our demographics are as follows:  87% 

White, 3% Black/African American, 8% Two or More Races, 3% Hispanic, 1% Asian.  The 

proportion of students eligible for receipt of special services are as follows: 0% 

English Learner, 32% Free and Reduced Meals, and 22% Special Education. The overall 

enrollment has decreased since 2017-2018. During the same period, the percentage of students 

who receive Free and Reduced Meals and Special Education services have increased. The Data 

Story analyses will focus on the student groups with populations that comprise at least 5% of 

the system level enrollment.  

 

Attendance/Chronic Absenteeism  

The 2019-2020 attendance rate was 96.51%; 1.61 % increase over the previous year at 94.9%.  

In 2019-2020, 3% of students were chronically absent, a decrease of 6% from 9% the previous 

year.  This figure is even greater for the students receiving special services.  The chronic 

absenteeism rate for the students receiving special education services is 5% which is a 

decrease from the previous year at 6%.   Among other special services, the rate for the 

FARMS student group is 4% which is a decrease from the previous year at 15%. For the 

Hispanic/Latino student group(s), the data reflects 0%.  For Black students, the data reflects 

chronic absenteeism at 0%.  The highest rate of absenteeism was in our MU student group 

with 6%.  Drilling down into the data shows that this accounts for 1 student. 

 

Suspension 

The 2019-2020 suspension rate was .54%, which is an increase from each of the past two 

school years, as there were 0 suspensions. According to MSDE’s disproportionate discipline 

data Black/African American students were suspended at approximately 2.5 times the rate of 

their peers. Students receiving special education services were suspended at 2.5 times the rate 

of their peers. For the 2019-2020 school year, 1 student was suspended resulting in the loss of 

2 instructional days. 100% of the suspensions were represented by one white male. This 

suspension was the result of possession of a pocket knife. This was also the only office referral 

at Oliver Beach during the 2019-2020 school year.  

 

Stakeholder Survey  

The 2019-2020 Stakeholder Survey domain values were 84.8% for Academic 

Aspirations, 78.9% for Belonging, an increase of 1.7 points.  In 2019-2020, students scored 

86.1 score for Student Support, representing a 3.6 increase over the 2018-2019 school year.  In 

2019-2020, 12% of students indicated that they were bullied, a .4% decrease from 12.5% in 

2018-2019.  In 2019-2020, 14.3% of students reported witnessing bullying, a 19.7% decrease 

from 34% the previous year. In 2019-2020, Students reported most frequently experiencing 

bullying outside of the classroom and those witnessing bullying reported most frequently 

inside of the classroom.  

 

The 2019-2020 Academic Aspirations domain, 0% of the students indicated unfavorable 

results. The most favorable results were the white and female student groups.  
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The 2019-2020 Belonging domain results indicate the most favorable results for the White 

and Male student groups. In contrast, the two or more races student group reported the highest 

as unfavorable among student groups at 12.5%.  When drilling down the data, this accounts for 

2 out of 16 students.  

 

The 2019-2020 Student Support domain results indicate the most favorable results for 

the Female and White student groups. In contrast, the two or more races group reported the 

highest as unfavorable among racial groups at 6.2% which accounts for 1 out of 16 students.   

 

The 2019-2020 Challenging Work question results indicate that only 66.3% of the students 

feel that the work is challenging. This is a decrease from the previous year with a score of 

75.3%, a decrease of 9%.  

  

ACADEMICS  

ELA/Literacy MCAP  

The percentage of students meeting or exceeding standards in ELA/Literacy on the 2018-2019 

MCAP is 50%, an increase from the previous year.  Data indicate a gap in the percentage of 

students meeting or exceeding the standards between the Asian and White student group(s) 

and their peers. Among special services, students receiving English Learner and Special 

Education services meet or exceed standards at lower rates than their peers not receiving the 

same services. Data indicate that there are persistent, and in some cases, increasing gaps in 

performance between the Asian, White, English Learner, and Special Education student 

groups and their peers, indicating inequities for college and career readiness.   

 
ELA/Literacy Achievement MAP 

The 2019-2020 percentage of all students performing at or above the 61st percentile* on the 

winter ELA MAP was 42.8 %, roughly a 4.7-point decrease of from the previous year which 

was 47.5%. According to Winter ELA MAP, 50% of Hispanic students scored 61% proficient 

or higher.  For Black students, 0% scored 61% or higher and only 37.5% of students of 2 or 

more races scored >61%. Proficiency rates for Special Education was 21.43%.   FARMS 

students scored 26.19% proficient.  Fifth grade ELA MAP achievement data was significantly 

lower than the rest of the school with only 29% >61%. Data indicate a persistent gap in the 

percentage of students meeting or exceeding the standards between the students of 2 or more 

races, and FARMS. Data indicate that among special services, the Special Education student 

group are experiencing the greatest inequities of mastery of grade level standards.  

 

Mathematics MCAP  

The percentage of students meeting or exceeding standards in Math on the 2018-2019 MCAP 

is 43.96%, an increase from the previous year. Data indicate a gap in the percentage of 

students meeting or exceeding the standards between the Asian and White student group(s) 

and their peers. Among special services, students receiving English Learner, Free and Reduced 

Meals, and Special Education services meet or exceed standards at lower rates than their peers 

not receiving the same services. Data indicate that there are persistent, and in some cases, 

increasing gaps in performance between the Asian, White, English Learner, Free and Reduced 

Meals, and Special Education student groups and their peers, indicating inequities for college 

and career readiness. 
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Math Achievement MAP   

The 2019-2020 percentage of students performing at or above the 61st percentile on the winter 

Math MAP was 45.14%, an increase of 5.74 points from the previous year which was 39.4%. 

According to Winter MAP Math, 50% of Hispanic students scored 61% proficient or higher.  

For Black students, 33.3% scored 61% or higher. Proficiency rates for Special Education was 

21.43%.   FARMS students scored 23.81% proficient. Data indicate a persistent gap in the 

percentage of students meeting or exceeding the standards between students of 2 or more races 

and their peers. Fifth grade Math MAP achievement data was significantly lower than the rest 

of the school with only 16% >61%. Data indicate that among special services, Free and 

Reduced Meals, Special Education student group are experiencing inequities of mastery of 

grade level standards.  

 
ACCESS 2.0 for ELLS  

In 2019-2020, among the 0 students eligible to receive ESOL services, the average length of 

eligibility was years and average proficiency level was n/a.  The composite score proficiency 

level required to exit ESOL is 4.5. The 0 students who exited ESOL services, had spend an 

average of 0 years receiving services.   

 

Report Card (D/Es)  

For the 2019-2020 school year, 3% of students received a grade of D, E, or F on their second 

quarter report card. Of the student groups receiving a D or E, it was 1 student in fourth grade 

was 2 more races. As a transition year, the percentage of Grade 5 students receiving a grade of 

D, E, on their second quarter report card was one white female.   

  

Underserved Student Groups/Inequities  

A student group that is underserved is defined as evidencing negative outcomes across at 

least half of the measures.   

The intersection of achievement and climate data indicate that the following student groups are 

most underserved: White, Special Education, Free and Reduced Meal  

 

 

Data Analysis 
Summarize what the data tell about the school climate.  (Information from School Data Story) 

Our school saw an increase during the 2012-2020 school year that 78.9% of the students 

surveyed felt a sense of belonging.  During this same school year, students indicating bullying 

decreased and students witnessing bullying decreased by 19.7% from the previous year. 

Students with chronic absentism improved. 

 

Data indicates that there are persistent, and in some cases, increasing gaps in 
performance between the Asian, White, English Learner, Free and Reduced Meals, and 
Special Education student groups and their peers, indicating inequities for college and 
career readiness. Data also indicates that among special services, the Special Education 
student group are experiencing the greatest inequities of mastery of grade level 
standards.  
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. 

 

Climate Goals 
Identify the school’s goals in improving the social-emotional climate of the building.  

(Information from School Progress Plan) 

Teachers will develop strong, positive relationships with their students.  Teachers will create 

and sustain a safe, welcoming, and supportive classroom environment.  Teachers will 

explicitly teach and model social emotional skills (SEL) and strategies and integrate them into 

academic content.  

 

School staff will examine and interrogate their personal biases to become aware of the ways in 

which their own cultural experiences influence the conditions and learning opportunities they 

create for students.    

 

Section 2:  Developing and Teaching Expectations 
 

Expectations Defined 

Identify a School Code of Conduct with 3-5 positively stated school expectations.  Develop a 

way to communicate the identified rules, based on the schoolwide expectations, for specific 

settings within the school building.  Expectations should be clearly stated, communicated, 

taught, and frequently referenced.  

Effective instruction is best implemented and received in a structured and nurturing 

environment.  The code of conduct will be posted in each classroom/office and instituted by all 

faculty, staff, and administration.   

 

OBES code of conduct is – 

“At Oliver Beach Elementary School, I will do the following to help myself and my school 

family learn, succeed, and reach their personal best.  I will be safe, on task, always respectful 

and responsible.” 

 

The code of conduct is posted in every classroom/office and is recited every day during the 

morning announcements.  The code of conduct will be posted on our school website, sent to 

families in the summer mailing, shared with families at our back to school night, and recited at 

assemblies and evening events. 

 

The code of conduct will be the basis for school-wide behavioral expectations.  Teachers will 

reinforce positive behavior in their students with a minimum of a five praises to one correction 

along with social skills training. 

  

 

Classroom Plan for Teaching and Reinforcing Expectations, Routines, and 

Procedures 

Teachers develop visuals to communicate culturally relevant classroom expectations, routines, 

and procedures based upon the schoolwide expectations.  Educators explicitly teach 

expectations, routines, and procedures.   The school staff recognize and reinforce expected 
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and positive behavior.  Teachers identify encouraging procedures and corrective procedures 

for their classrooms.   

Expectations are reinforced by students receiving Principal Wall Awards as well as seagull 

points earned towards shopping at the monthly SOAR store.   

 

Teachers will explicitly teach the schoolwide expectations in all areas of the building. 

 

Arrival and Dismissal Expectations  

Arrival  

o Students will be permitted into building at 8:30 a.m. 

If students are attending a before school program, students are permitted into the building prior 

to 8:30.    

o Upon arrival, students walk directly to their classrooms for breakfast.  

Dismissal  

o Bus riders will be dismissed at 3:30 p.m. and expected to follow appropriate hallway 

behavior and report to their designated bus line.  

o Car riders will be dismissed at 3:30 p.m. and will be expected to follow appropriate 

hallway behavior as they walk to the car rider dismissal/pick-up area.  

o Walkers will be dismissed immediately following the bus and car rider dismissal.  

Walkers are expected to follow appropriate hallway behavior as they walk to the 

walker dismissal/pick-up area. 

 

Classroom Expectations 

Each classroom will utilize the Code of Conduct as a measure of successful behavioral 

intervention. Expected behaviors will be taught and modeled by teachers, staff, and students 

throughout the academic year. Teachers will develop classroom rules with age-appropriate 

vocabulary aligned to the Code of Conduct. All teachers will be responsible for having visible 

classroom rules, creating a classroom agreement together, using positive verbal praise and 

encouragement, utilizing a positive system. Additionally, all teachers will hold classroom 

meetings to continually strengthen and support student-student and student-teacher 

relationships as well as SEL (social emotional learning). 

 

Hallway Expectations 

Students will: 

o Use quiet, walking feet, 

o Keep hands at sides and eyes ahead, 

o Quickly walk to their destination, 

o Report any problems to an adult 

 

Students are expected to remain silent in their class line so as not to interrupt instruction. 

All students must sign their name on the classroom sign-out sheet prior to leaving the 

classroom when not escorted by a teacher. Positive incentives may be given for appropriate 

hallway behavior. 

 

Bathroom Expectations 



Schoolwide Positive Behavior Plan                                                                                  Page 7   

 

Classroom teachers will take whole-class bathroom breaks at least twice per day (once 

between arrival and lunch, and once between lunch and dismissal). Only in case of emergency, 

teachers may send students individually once they have signed out on a provided sheet from 

the classroom teacher. 

Students will:   

o Use the bathroom quickly 

o Flush the toilet 

o Wash their hands and throw their paper towel away in the trashcan 

o Keep water in the sink 

o Only stand on the floor 

o Give others their privacy 

o Return to class quickly 

o Report any problems to an adult  

 

Cafeteria Expectations  

Teachers will accompany their students to the lunchroom at their class’ scheduled time. 

Teachers will share their class’ clipboard (with their weekly reward behavior sheet- seagull 

scores).  Students will sit in their assigned table spot. Cafeteria helpers will monitor and assist 

the students while the students eat their lunch. Teachers will pick up their classes at their 

assigned recess time/location. Cafeteria assistants, administrators, and resource staff will 

monitor cafeteria behavior and will award positive behavior points (seagull points) as well as 

Principal Wall Awards. 

 

Students will:  

o Keep hands, feet, and food to self 

o Stay in assigned seat 

o Talk politely, use kind words, and have appropriate conversations 

o Clean up their area 

o Report problems to an adult 

 

Teachers will: 

o Teach, review, and implement cafeteria expectations and seating assignments (a visual, 

such as a chart, will be displayed at each table with the names of students at that table)  

o Check the table and floor for trash before lining students up for dismissal  

o Drop off and pick up students at their designated tables on time  

o Manage and/or investigate inappropriate behaviors reported by cafeteria staff 

 

Administrators will:  

o Monitor student behavior in the cafeteria regularly 

 

Water cooler expectations 

Students will: 

o Walk in the hallway 

o Get a drink quickly 

o Throw their cup in the trashcan 

o Wipe up any spilled water 
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o Return to class quickly 

o Report problems to an adult 

 

Assembly Expectations 

Students will: 

o Enter, exit, and sit with their class 

o Keep hands and feet to self 

o Applaud when appropriate 

o Sit silently 

 

Recess Expectations 

Students will: 

o Keep hands and feet to self 

o Stay in designated area 

o Use equipment appropriately 

o Take turns and share 

o Show good sportsmanship 

o Manage their feelings 

o Line up quickly when called 

o Report problems to an adult 

 

Bus Expectations 

Students will: 

o Listen and follow the bus driver’s rules 

o Sit back and stay in their seat 

o Walk on the bus 

o Talk politely, use kind words, and have appropriate conversations 

o Leave belongings inside their bookbag 

o Take all their belongings with them off the bus 

o Report problems to an adult 

 

Classroom Safe Space 

The Safe Space is a place in all rooms for students to use to regulate their feelings. It is a safe 

area within the classroom, to be visited by a student as determined by the teacher and the 

student. Suggested items to include: sensory items, reflection forms, breathing poster, and 

calming cue cards. There will be a generalized time limit and focus on recognizing their 

emotions and calming down. An alternate room may be used if a student would benefit from a 

change of environment in order reflect and/or refocus. The student will be encouraged to use 

calming strategies learned in Conscious Discipline and/or classroom counseling sessions.  

 

Seagull Points (Seagull Score) and the SOAR store 

Teachers and staff will reward students with points throughout the school day for following 

the code of conduct and/or demonstrating the monthly virtue the school is focusing on.  Each 

week every student’s points will be added.  At the conclusion of each month, every students’ 

points will be added.  Once a month every student is given the opportunity to save or cash in 

their points to receive tangible and/or relational rewards at the SOAR store. 
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Principal Wall Awards 

Teachers and staff will notice a student’s positive behavior and recognize the student by 

writing a Principal Wall Certificate.  Every student receiving this acknowledgement is 

recognized personally by the principal and the student receives an award stating the virtue they 

demonstrated and the specific action they performed.  The student gets to sign their name to 

the Principal Wall, receive a pencil, take their certificate home to share with their family, and 

hear their name on the announcements.  

 

Morning Announcements 

The morning announcements will share with the school breathing strategies, mindful practices, 

virtue messages, and/or optimistic closures.  The code of conduct will be recited every 

morning.   

 

Quarterly Celebration Assemblies 

The administration will present students with quarterly awards based upon teacher recognition 

in the following areas: 

o Attendance 

o Honor roll (fourth and fifth grades only) 

o All 3’s in the skills and conduct portion of the report card (WOW Award – “What an 

Outstanding Work ethic”) 

o Special area awards (library, physical education, music, art) 

 

Counseling 

The school counselor will share BCPS monthly lessons grades K-5 from the county 

curriculum.  Additional classroom lessons will be shared from Random Acts of Kindness 

Foundation as well as on a needed basis.  Small group and/or individual intervention will take 

place based on teacher, parent, and administrative recommendation. (Individual sessions with 

students may also be self-referred). Crisis counseling, interventions, and referrals to 

counseling agencies will be conducted as needed. Counselors will also collaborate with 

school-based counseling agencies (Children’s Guild and Balance Point Wellness) to meet 

student needs. 

 

 

 

Family/Community Engagement 

Identify how the Schoolwide Positive Behavior Plan, the schoolwide expectations, and/or 

interventions will be communicated and shared with families.  Consider how to include family 

and student voice in the initial plan and in evaluating the plan throughout the year.   

The Schoolwide Positive Behavior Plan and schoolwide expectations will be shared with 

families at Back to School night, posted on the school website (printed copies will be available 

upon request).  Behavioral expectations are communicated to families and revisited whenever 

there are issues.  Parent input is requested when individual students need additional support 

and collaboration. 
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The school behavior handbook is explained each year by a member of the administration and 

signed by each student and parent/guardian acknowledging reading and reviewing the 

handbook. 

 

Students also regularly have a voice when the class holds classroom meetings to discuss 

concerns that arise in the classroom.  These discussions follow restorative practices protocol.   

 

Section 3:  Developing Interventions and Supporting Students 
 

Resource Mapping of MTSS 

Identify the evidence-based practices and interventions offered at Tier 1, Tier 2, and Tier 3 to 

support all students.  Consider what culturally responsive interventions the school requires to 

meet the specific needs of the students.   

Tier 1 evidence-based practices and interventions – Conscious Discipline, The Virtues Project, 

Restorative Practices, Random Acts of Kindness Foundation Classroom Lessons, Classroom 

Meetings 

 

Tier 2 evidence-based practices and interventions – Zones of Regulation, Superflex and the 

Unthinkables, Unstuck and On Target, mentoring 

 

Tier 3 evidence-based practices and interventions – Zones of Regulation, Superflex and the 

Unthinkables, individualized schedules, individualized incentives, check in and check out 

 

 

Social-Emotional Learning 

Identify the specific evidence-based social-emotional learning skill development practices the 

school will implement during the school year.  Consider the importance of trauma-informed 

care, mental health awareness, level of students’ coping skills, etc.  Determine how the social-

emotional learning and the SEL competencies will be integrated into the school’s 

programming.  Consider the need for any training the staff members may require. 

Social-Emotional Learning is an integral aspect every day at Oliver Beach Elementary School. 

In addition to utilizing the BCPS Model for Social-Emotional Learning, OBES also uses 

Conscious Discipline, Zones of Regulation, Restorative Practices, and PBIS. The school 

counselor will also implement a comprehensive school counseling program plan based upon 

the American School Counselor Association Model and Office of School Counseling 

directives. 

 

Baltimore County Public Schools is committed to social-emotional learning and encourages 

teachers to provide specific and targeted social and emotional learning skill development as 

well as to infuse these skills within the core curriculum. The Department of Social-Emotional 

Support has adopted the model of the music stand to illustrate the importance of social and 

emotional learning. Specifically, the SEL competencies form the tripod base to assist student 

in their skill development. These key competencies include Awareness, Relationships, and 

Decision Making. Equity is the framework by which educators support all students. The whole 
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child is represented by the music and is influenced by the cumulative factors of teachers and 

staff, leadership of the school, and family and community. 

 

 

The Three Signature Practices for SEL are: 

1. Welcoming Ritual—Activities for inclusion (approximately 1–10 minutes) - Ritual 

openings establish safety and predictability, support contribution by all voices, set norms for 

respectful listening, allow students to connect with one another, and create a sense of 

belonging. To be successful, these activities must be carefully chosen, connected to the 

learning of the day, and engagingly facilitated.  

2. Engaging Practices—Sense-Making & “Brain Breaks” (approximately 1-15 minutes) -  

Engaging practices are brain-compatible strategies that can foster relationships, cultural 

humility and responsiveness, empowerment, and collaboration. They intentionally build 

student SEL skills. These practices can also be opportunities for brain breaks that provide a 

space for integrating new information into long-term memory, otherwise it is quickly 

forgotten.  

3. Optimistic Closure—Reflections and Looking Forward (approximately 3–5 minutes) - A 

closing activity at the end of the class or end of the day encourages the students to reflect on, 

and then name, something that helps them leave with an optimistic attitude. This provides 

positive closure, reinforces learning, positive school to home connections, and creates a time 

to look forward to return the next day. 

 

 

 

 

Character Education 

Determine how specific evidence-based character education learning will be infused into the 

school’s programming to promote positive behavior and ethical decision-making.  Character 

education will be culturally responsive and co-created with diverse stakeholders.  Consider 

the need for any training the staff members may require.   

Conscious Discipline   

Conscious Discipline is a comprehensive classroom management program and a social-

emotional curriculum. It is based on current brain research, child development information, 

and developmentally appropriate practices. Conscious Discipline has been specifically 

designed to make changes in the lives of adults first. The adults, in turn, change the lives of 

children. Conscious Discipline is a way or organizing schools and classrooms around the 

concept of a School Family. Each member of the family—both adult and child—learns the 
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skills needed to successfully manage life tasks such as learning, forming relationships, 

communicating effectively, being sensitive to others’ needs and getting along with others.  

Adults “notice” students’ positive behaviors.  These behaviors are specifically identified by 

the adult and stated to the student.  Adults will also notice specific student behaviors and have 

a private conversation with a student inquiring how that student feels and what support they 

might benefit from. 

 

Restorative Practices   

The OBES faculty will continue to investigate Restorative Practices to improve social, 

emotional, and behavioral relationships among students. Our goal is to empower students to 

address and resolve issues that may interfere with learning. The restorative practices will:  

o Establish procedures and expectations for student behavior that encourage the 

development of positive interpersonal skills  

o Develop a non-confrontational rapport with even the most challenging students; and  

o Implement conflict resolution strategies that prioritize relationship building and mutual 

understanding over finger-pointing and retribution.  

 

Classroom Meetings will be held daily in grades PS-5 as a proactive measure to foster a 

positive classroom community. These meetings will provide opportunities for students to share 

individual and/or group problems, concerns, negative situations, and the implementation of 

SEL concepts and strategies. Students will learn how to appropriately discuss these problems, 

concerns, or negative situations in a collaborative, problem solving format. Meeting outcomes 

will contain positive reinforcement, praise and encouragement, virtue training, ending in team 

building activities.  

 

The Virtues Project 

This is an inclusive, virtues-based approach that brings out the best in students.  Five strategies 

provide a framework for positive change.  The five strategies are:   

1. Speak the language of the virtues. (Acknowledging virtues guide and correct.) 

2. Recognize teachable moments.  (What can I learn from this situation?  What do I need 

to do differently next time?  How can I make it right?) 

3. Set clear boundaries (Offer a positive approach to discipline.) 

4. Honor the spirit.  (Celebrating success help to reflect on what matters.) 

5. Offer the art of spiritual companioning.  (How can healing be supported, moral choice 

encouragement, and feelings be safely expressed?) 

 

Zones of Regulation 

Zones of Regulation will be implemented to provide tier 2 and tier 3 students with coping 

strategies that students can use when they are in the various zones to get back to the “green 

zone”.   

 

Superflex and the Unthinkables  

This curriculum will be implemented to provide tier 2 and tier 3 students support.  It teaches 

students about social thinking and social behavior change.  

 

Unstuck and On Target 
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This curriculum will be implemented to provide tier 2 and tier 3 students support.  It teaches 

students the importance of flexibility and executive functioning.  Some of the topics are 

making transitions, tolerating/adjusting to changes, managing intense emotional feelings, 

negotiating, and accepting different viewpoints. 

  

PBIS 

Check-in and check-outs for students in tier 2 and tier 3 will be given staff members to 

teach/reinforce behavior and/or coping skills. Depending on the student and his/her specific 

needs, these check-ins may be done at the beginning of the day, around lunch, recess, specials, 

or the end of the day. 

 

 

Professional Development for Staff 

Identify the professional development that will be offered to staff members throughout the year 

in order to support their knowledge, skill development, and implementation of the 

interventions selected, the character education learning, and social-emotional learning 

practices.  Specify the schedule for professional development and how to obtain teacher 

feedback during the year to address their concerns and areas in which they want/need more 

information.  (Information from School Progress Plan.) 

High expectations- 

ELA – Time on task should reflect high expectations and ensure that students do the vast 

majority of the cognitive work of the task 

ELA – Teachers will explicitly teach content aligned to the rigor of the standards including 

modeling through sharing their thought process aloud as they approach and complete tasks 

(i.e. “think aloud” strategy) 

Text being used to support – Strategies That Work by Stephanie Harvey and Anne Goudvis 

 

High expectations – 

Math - Time on task should reflect high expectations and ensure that students do the vast 

majority of the cognitive work of the task 

Math – Teachers ask critical thinking questions of all students and provide opportunities for all 

students to demonstrate independence 

Text being used to support – Taking Action:  Implementing Effective Mathematics Teaching 

Practices by Huinker and Bill 

 

Section 4:  Supporting and Responding to Student Behavior 
 

Recognitions/Incentives 
Identify a variety of positive consequences, acknowledgements, recognitions, and/or incentives 

that are linked to the behavioral expectations and rules.  Develop a system for implementing 

the positive acknowledgements consistently in school settings.  Consider how to monitor who 

is being recognized and who is not being recognized and whether explicit or implicit biases 

may be occurring.   

Seagull Points (Seagull Score) and the SOAR Store 
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Teachers and staff will reward students with points throughout the school day for following 

the code of conduct and/or demonstrating the monthly virtue the school is focusing on.  Each 

week every student’s points will be added.  At the conclusion of each month, every students 

points will be added.  Once a month every student is given the opportunity to save or cash in 

their points to receive tangible and/or relational rewards at the SOAR store. 

 

Principal Wall Awards 

Teachers and staff will notice a student’s positive behavior and recognize the student by 

writing a Principal Wall Certificate.  Every student receiving this acknowledgement is 

recognized personally by the principal and the student receives an award stating the virtue they 

demonstrated and the specific action they performed.  The student can take this certificate 

home to share with their family.  

 

Morning Announcements 

The morning announcements will share with the school breathing strategies, mindful practices, 

virtue messages, and/or optimistic closures.  The code of conduct will be recited every 

morning.   

 

Quarterly Celebration Assemblies 

The administration will present students with quarterly awards based upon teacher recognition 

in the following areas: 

o Attendance 

o Honor roll (fourth and fifth grades only) 

o All 3’s in the skills and conduct portion of the report card (WOW Award – “What an 

outstanding work ethic”) 

o Special area awards (library, physical education, music, art) 

 

 

Hierarchy for Behavioral Referrals and Consequences 
Identify the behaviors that are teacher-managed, behaviors referred to resource staff, and 

behaviors referred to administration.  Refer to the BCPS Student Handbook for teacher and 

administrator-led interventions.  Consider how unsafe behaviors will be addressed.   

When a teacher is having difficulty with a student, they are not alone. In fact, they have many 

options that should be explored before referring the student to the office, or to SST. First, 

teachers should have private conversations with the student about the demonstrated behaviors. 

Teachers can reach out to a member of the PBIS team for advice as well as contacting the 

parents. There will be members representing pre-K – 5 from a variety of backgrounds.  Each 

will have ideas about how to reach that student. The teacher can also reach out to the student’s 

former teachers from years past. Additionally, the teacher can ask for administration or the 

school counselor to stop by the room at a particular time when the behavior is likely to present 

itself based on observed patterns. 

 

In extreme cases, a teacher might need to call for immediate behavioral support. The process 

for this is explained in the next section. 
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Response for Intensive Behaviors 
Identify a hierarchy of responses to intensive behaviors (i.e., emergency/crisis 

management/threat assessment/unsafe behaviors) including interventions and supports.  

Indicate which school staff members will respond as well as procedures and training as 

needed. 

Process for Teachers to Call the Office for Behavioral Support 

If a teacher needs urgent and immediate assistance, the office may be called. Behaviors that 

may result in a referral include: chronic abusive language, possession/use of a weapon or look-

alike, assault, sexual harassment, elopement, vandalism/destruction of property, chronic 

disruption, or bullying/repeated threats. 

o When calling for assistance via radio teachers may either request support and the room 

number, or by calling the front office to clarify the type of support needed, staff name, 

and location should be given, or the teacher asks to speak with an administrator and 

both individuals switch from channel one to channel two so they may speak with 

privacy.  

o By the end of the day, a teacher or administrator must call the parent about the student 

behavior.  

o If assistance is no longer needed, please communicate this over walkie-talkie. 

 

Administrative response for referrals may include the following: 

o Reprimand, parent notification and office time-out 

o Parent-Teacher-Student-Administrator Conference 

o Suspension 

Staff will be trained regarding knowing when to call for assistance and will participate in the 

Safe Schools trainings regarding threats to self and child abuse reporting. The school 

counselors will also review these topics and procedures for teachers.  

 

 

Monitoring the Schoolwide Positive Behavior Plan/Data Analysis 
Identify the data that will be collected and reviewed by the School Climate Team in order to 

identify behavior trends, patterns, action steps, and interventions using a problem-solving 

strategy.  Consider having a uniform referral form for staff to complete to document referrals 

to administration.  Consider how teachers should document classroom-managed 

concerns/behaviors/difficulties.  (Information from School Progress Plan.) 

We will monitor the number of Seagull points and Principal Wall Awards given by teachers 

and grade levels.  We will also monitor the number of Seagull points and Principal Wall 

Awards given to each individual student.  We will also monitor disaggregated student group 

data regarding suspensions, office referrals, the stakeholder survey, and attendance. In 

addition, the administrative team will measure the frequency of behavioral redirection during 

informal observations and compare results over time. 

 

Section 5:  Miscellaneous Content/Components 
Data will be reviewed regularly and adjustments to the plan will be made as analysis of the 

data dictates.   
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